Modified LESSON PLAN TEMPLATE

Author: Andie Faircloth 
Date Created: 21 March 2013
Subject(s): British Literature 
Topic or Unit of Study (Title):  William Shakespeare’s Macbeth: Symbols & Motifs
Grade Level: 12
Materials: Text/Play, Access to Computer/Internet Access (for PowerPoint, Prezi, Glogster, etc. use)
Summary (and Rationale):  The tragedy of Macbeth has several symbolic representations, as well as quite a few of literary motifs. These, quite often, go unnoticed in the grand scheme of reading and thematic analysis of the play, but are nonetheless important and insightful to Shakespeare’s subliminal messages, character development, and artistic writing style. This lesson will help students to better understand these reoccurring literary devices while deepening their understanding and retention of the play as a whole. 
I. Focus and Review (Establish Prior Knowledge): [5 minutes] This lesson can be carried out at any point during the reading: before, during, or after. The individual teacher’s decision of when to complete this cooperative learning activity will dictate the results and presentations of his/her students, depending on where they are in their reading. Some basic recap of the plot, as well as review of literary terms and definition, i.e. symbols and motifs, might be necessary. 
II. Statement of Instructional Objective(s) and Assessments: Jigsaw Method
	Objectives
	Assessments

	When assigned into heterogeneous/”expert groups,” students will collaborate to find textual support for their designated symbol/motif from William Shakespeare’s Macbeth. 

After finding textual evidence of their symbol/motif, students will work with their expert groups to create a presentation of their choice (Glogster, Prezi, PowerPoint, etc.) to present to the whole class. 

After returning to the entire class “learning” environment, students will be expected to actively listen and make note of the other various symbols/motifs from the text evaluated and presented by their peers. 
	Individual participation at this level will be evaluated on a peer-to-peer basis. Given a generic rubric asking questions such as: contribution to research and participation levels within the group on a scale 1 to 5 (five being the most involved) students can grade their own peers and thus ensuring everyone’s participation. Whereas the teacher grades the individuals’ contribution while presenting, their peers will grade each other for their efforts throughout. (20 points)

The rubric below (or some modified version) can be used by the educator to uniformly evaluate presentation requirements and objectives.  (40 points)
Students will be required to actively take notes and following along with the other groups’ presentations. Being a respectful listener and peers is equally as important as being an active group member. (40 points)


Sample Grading Rubric:

	Teacher Name: Miss Faircloth 


Student Name:     ________________________________________ 



	


	CATEGORY 
	4 
	3 
	2 
	1 

	Presentation 
	Well-rehearsed with smooth delivery that holds audience attention. 
	Rehearsed with fairly smooth delivery that holds audience attention most of the time. 
	Delivery not smooth, but able to maintain interest of the audience most of the time. 
	Delivery not smooth and audience attention often lost. 

	Attractiveness 
	Makes excellent use of font, color, graphics, effects, etc. to enhance the presentation. 
	Makes good use of font, color, graphics, effects, etc. to enhance to presentation. 
	Makes use of font, color, graphics, effects, etc. but occasionally these detract from the presentation content. 
	Use of font, color, graphics, effects etc. but these often distract from the presentation content. 

	Requirements 
	All requirements are met and exceeded. Make mention of several (~5 or more) in text examples for symbol/motif. 
	All requirements are met. Include some examples from text. 
	One requirement was not completely met. Makes some inferences, but evidence is not shown of actively reading and/or textual examples. 
	More than one requirement was not completely met. Failure to use text to represent symbol/motif present. 

	Mechanics 
	No misspellings or grammatical errors. About 5-7 slides with appropriate graphics. 
	Three or fewer misspellings and/or mechanical errors. About 3-5 slides with appropriate graphics. 
	Four misspellings and/or grammatical errors. 3 or fewer slides without much inquiry based examples. 
	More than 4 errors in spelling or grammar. Short presentations with little to no inquiry and/or no appropriate graphics. 

	Oral Presentation 
	Interesting, well-rehearsed with smooth delivery that holds audience attention. 
	Relatively interesting, rehearsed with a fairly smooth delivery that usually holds audience attention. 
	Delivery not smooth, but able to hold audience attention most of the time. 
	Delivery not smooth and audience attention lost. 

	Workload 
	The workload is divided and shared equally by all team members. 
	The workload is divided and shared fairly by all team members, though workloads may vary from person to person. 
	The workload was divided, but one person in the group is viewed as not doing his/her fair share of the work. 
	The workload was not divided OR several people in the group are viewed as not doing their fair share of the work. 


State the objective: [5 minutes] 
After recapping the plot thus far as well as reviewing motifs/symbols, explain objectives for the lesson. Following this, divide students into randomly assigned heterogeneous groups, this becomes the “expert group.” After doing so, assign each group a specific symbol/motif from the text to study. A few suggestions include: dagger, blood, water, and weather for symbols and hallucinations, violence, and prophecy for motifs. 

Assessment: [60 minutes]
Since the assessment will be encompassing expert group time (approximately 20 minutes to prepare) and presentation time (aim for 5 minutes per group, so about 30 minutes with six expert groups) and an additional ten minutes for pre/post questions/transitioning time, one should accommodate for about 60 minutes worth of assessment/collaborative learning time.  
III. Teacher Input (Present tasks, information and guidance):  [5 minutes]
This time could be the same five minutes used at the beginning of class to recap and introduce lesson objectives. After that, the attention should be turned to student led discussion and inquiry alongside their peers for cooperative learning. Minimal teacher involvement is ideal for students to have their own inquiry and findings presented. Some teacher input will be needed when transitioning from “Expert Groups” to the learning sessions/presentations with the whole class, and possibly in-between group presentations to summarize and condense information for the whole class. 
IV. Guided Practice (Elicit performance): [throughout the lesson, when needed]
As previously stated, this is intended to be as student led lesson so minimal guided practice is ideal. An introduction to the objectives, time management and transition guidance when needed, and final summary of the presented information should suffice the teacher-led guided practice. 
V. Closure (Plan for maintenance): [5 minutes]
An additional five minutes might be required after the presentations to summarize the information and present the relevance to the reading of not only Macbeth, but any literary piece. This time should be utilized to answer any additional questions, attain feedback about the assignment, and clear up any loose-end about motifs and symbols in literary works and their importance within. 
VI. Independent Practice: [N/A]
Since being a collaborative learning exercise, independent practice is not needed for this activity. Alternative plans should be made for absent students, however, such as a brief write-up about their choice symbol/motif, including several in-text example and conducive research. 
STANDARDS:

(Technology)

HS.TT.1.1: Use appropriate technology tools and other resources to access information (multi-database search engines, online primary resources, virtual interviews with content experts). 

HS.TT.1.2: Use appropriate technology tools and other resources to organize information (e.g. online note-taking tools, collaborative wikis). 

HS.TT.1.3: Use appropriate technology tools and other resources to design products to share information with others (e.g. multimedia presentations). 

(English) 

RL 1: Cite strong and through textual evidence to support analysis of what the text explicitly says. 
RL 3: Analyze impact of author’s choices regarding how to develop and relate elements of a story/drama.
RL 5: Analyze how an author’s choices concerning how to structure specific parts of a text contribute to its overall structure, meaning, and aesthetic impact. 
RI 1: Cite strong and thorough textual evidence to support analysis of what text is saying.
RI 4: Determine the meaning of words and phrases as they are used in a text (figurative, connotative, and technical meanings). 
RI 7: Integrate and evaluate multiple sources of information presented in different media or formats. 
W 1c: Use words, phrases, and clauses as well as varied syntax to link the major sections of the text. 
SL 1: Initiate and participate effectively in a range of collaborative discussions.
SL 2: Integrate multiple sources of information presented in diverse formats and media.
SL 5: Make strategic use of digital media in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.
L 3: Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening. 
Plans for Individual Differences: 
Since this is a collaborative learning exercise, meeting individual needs and incorporative differentiation would be all too easy. This “expert” group falls under the differentiation approach for flexible grouping. All members of the group can play an active role, anyway from finding examples in the text to designing one slide in the presentation. Group members will be held accountable for their own participation, as they will be evaluated from their other group members, so this will act as an incentive for participation. 
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